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NEED AND ROLE OF THE DIGEST
Peace and Conflict Studies (henceforth: Peace Science) has emerged as an academic discipline with its own
graduate programs, handbooks, research tools, theories, associations, journals and conferences. As with most
scientific communities, the slow migration of academic knowledge into practical application becomes a limiting
factor of a field’s growth, impact and overall effectiveness of its practitioners.
The expanding academic field of Peace Science continues to produce high volumes of significant research that
often goes unnoticed by practitioners, the media, activists, public policy-makers, and other possible beneficiaries.
This is unfortunate, because Peace Science ultimately should inform the practice on how to bring about peace.
The research and theory needed to guide peace workers to produce more enduring and positive peace,
not only more peace studies, have come to stay. Bridging the gap between the peace movement
moralism and foreign policy pragmatism is a major challenge facing everyone who seeks to achieve
peace on Earth. (Johan Galtung and Charles Webel)
To address this issue, the War Prevention Initiative has created the Peace Science Digest as a way to
disseminate top selections of research and findings from the field’s academic community to the many beneficiaries.
The Peace Science Digest is formulated to enhance awareness of literature addressing the key issues of our
time by making available an organized, condensed and comprehensible summary of this important research as a
resource for the practical application of the field’s current academic knowledge.

Disclaimer
Research featured in the Peace Science Digest is selected based on its contribution to the field of Peace Science, and authenticated
by the scientific integrity derived from the peer-review process. Peer-reviewed journals evaluate the quality and validity of a scientific study, giving us the freedom to focus on the articles’ relevance and potential contribution to the field and beyond.
The editors of the Peace Science Digest do not claim their analysis is, or should be, the only way to approach any given issue. Our
aim is to provide a responsible and ethical analysis of the research conducted by Peace and Conflict Studies academics through the
operational lens of the War Prevention Initiative.
Photo Credit: Christoph Braun (Own work) [CC0],

via Wikimedia Commons
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A NOTE FROM THE EDITORS
Dear Readers,
It is our pleasure to introduce this Peace Education special issue of the Peace Science Digest.
A culture of peace will be achieved when citizens of the world understand global problems; have the
skills to resolve conflict constructively; know and live by international standards of human rights, gender
and racial equality; appreciate cultural diversity; and respect the integrity of the Earth. Such learning can not
be achieved without intentional, sustained and systematic education for peace. (Campaign Statement of the
Global Campaign for Peace Education)
What a wonderful statement tying together a path towards creating cultures of peace and peace education.
By focusing on peace education in a publication that emphasizes peace research really falls under the larger
umbrella of what we call peace studies, which is part of what peace studies professor Houston Wood calls a
peace network. In its most basic understanding, peace education “teaches alternatives to violence as it tries
to build positive peace and decrease both direct and indirect violence”. Peace research and education takes
place in schools, colleges and universities developing and spreading knowledge and techniques that show
alternatives to direct and indirect violence at all levels. Hundreds of colleges and universities – we estimate there
are 600 graduate and undergraduate programs worldwide – and schools provide peace education courses.
At the War Prevention Initiative, we are guided by the underlying assumption that peace science and peace
education contribute to building the path towards a more just and peaceful world. As you will see inside this
issue, peace education is so much more than “talking about peace” in a classroom. If implemented widely and
in multiple educational contexts, one certainly could point to a paradigm shift in education. And we should
add, a very necessary paradigm shift.
The article on pedagogies of resistance examines peace education programs that challenge systems of
inequality in different contexts. A further analysis shows how peace educators can address contemporary social
and environmental issues by creating a sense of grounded optimism. Another analysis focuses on so-called
quality encounter programs for youth in conflict zones. We then look at a peace education proposal to interrupt
generational cycles of violence through historical memory. Finally, we examine a unique notion of everyday
peace moving beyond limited understandings of direct violence to include forms of everyday violence.
Hopefully this special issue will spark your interest in learning more about peace education and encourage you to
participate in its many forms in your individual and collective context.
We encourage you to stay informed through the Global Campaign
for Peace Education (http://www.peace-ed-campaign.org) which is a
wonderful source and community for peace education news, views,
research, policy, resources, programs & events worldwide.

Patrick Hiller
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‘Pedagogies of Resistance’
and Critical Peace Education

Source | Monisha Bajaj (2015) ‘Pedagogies of resistance’ and critical peace education praxis, Journal of Peace Education, 12:2, 154-166, DOI: 10.1080/17400201.2014.991914.

Key
words
resistance

peace education
social justice

The field of Peace Education emerged after World War I and II when educators began to teach topics of peace with the hope of avoiding future war.
Since then, peace education has branched off into various areas of focus
with their own methods of teaching. However, peace educators tend to
hold certain philosophies which are often incorporated in their work:

E

Violence in all of its forms (direct, structural, cultural) and unbalanced power relationships (social, political, historical, economic)
limit the capacity for human development.

E

Peace educators can provide students with information and experiences
that lead to the knowledge, skills and worldviews that promote peace.

E

By grounding the learning process in real-world problems, critical
peace educators provide the best way of enabling student agency,
democratic participation and social action.

E

Classrooms can be areas of optimism and transformation. Critical
peace educators can provide the analysis of how their classrooms
are situated into larger social contexts and the importance of both
the socially and economically privileged and marginalized to learn
methods and strategies for peace.

In addition to transforming structures of violence, peace education also
seeks to create new ways of advancing peace, social justice and human
rights. In this article, the author provides examples of peace education
programs or “pedagogies of resistance” that challenge systems of inequality
and offer students a platform to broaden their understanding of social, political and economic systems and encourages the envisioning of equitable
solutions to complex problems.
The author highlights indigenous Zapatista education programs in Mexico,
early childhood education in Dalit communities in India, and Freedom
Schools during the Civil Rights Movement in the United States. These
three examples of critical peace education were chosen because they all
focused on challenging dominant cultural, economic and/or political
narratives that contributed to marginalization. Although they differed by
6
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participation, these programs where structured around educating on systems of inequality, pride in one’s own
background or heritage and the importance of participating for social change.
As an example, the Zapatista revolutionary movement formed autonomous communities in the Chiapas region
of Mexico challenging the Mexican government’s social, political and economic marginalization of its indigenous
population. This mistreatment carried over into the schools many of Mexico’s indigenous youth attend. To address
this issue, the Zapatista movement created an autonomous education system that protected indigenous culture,
values and rights. The movement provided education geared towards the empowerment of rural communities
and the awareness and analysis of injustices caused by centuries of abuse and inequality.
In the Dalit communities of India, one peace education program worked to provide a sense of moral strength
bound by common ideology and social values that were previously lacking in a community once known as ‘untouchables’ at the margins of Indian society. Freedom schools during the United States civil rights movement used
peace education to spark creativity and empowered young adults to identify problems in their community and
create proactive ways to address the problems through social action.
The author envisions two opportunities to bridge initiatives and movements
that adopt “pedagogies of resistance” with peace education theory. First, students can study and evaluate various peace education programs, thus leading to
the improvement and proliferation of these programs. Second, by utilizing the
lessons learned from the study of “pedagogies of resistance”, students can create
context-specific practices that incorporate analysis, education and action.

Photo Credit: Bastian
set-1822731/
http://flickr.com/photos/nicalibre/82230015/in/
vecommons.org/licenses/by-sa/3.0)]
/creati
(http:/
2.0);
BY
(CC
c
Generi
Attribution 2.0

“While peace education
is a term often used for
a variety of programs,
studies, and initiatives,
the field of peace
education is one that
includes a diverse array
of scholarly perspectives,
programmatic
considerations, and
underlying values…I
argue for a reclaimed
critical peace education
in which attention is paid
to issues of structural
inequality and empirical
study aimed towards
local understandings
of how participants
can cultivate a sense of
transformative agency
assumes a central role”.
-Monisha Bajaj, 2008
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CONTEMPORARY
RELEVANCE
In almost every society there are marginalized groups that have
suffered from inequality and mistreatment from their government
or the more privileged and elite members of society. Organized
resistance – long-term and short-term – takes place at many levels.
Understanding the contributions that pedagogies of resistance can
make toward changing the context in the educational realm carries
great potential. As evident by the continued success in Mexico, the
United States and India, peace education as a whole, and pedagogies
of resistance in particular, can support these communities and address
areas of inequality or injustice.

TALKING POINTS
E

Peace education programs are a successful way to educate on and
overcome social inequality.

E

Peace education programs can be adapted to address different
social, political and economic systems of injustice and inequality.

E

Peace education programs adjusted to their context can connect
analysis, education, and action for social change.

PRACTICAL
IMPLICATIONS
‘Pedagogies of resistance’ provide important opportunities to learn
from successful methods of peace education and the potential to
adapt this style of education to other areas of injustice or inequality. By
continuing to analyze and report on best-practices, practitioners can
further develop educational methods to address local issues as well as
help integrate peace education into mainstream education by making
success stories known to the broader public. All this can be done in a
deliberate attempt of merging what is useful in general approaches and
models with an eye toward adapting those within a given social context.
Bimkothi village, India

8
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Continued Reading:
Voice of Witness-Non-profit
promoting human rights and dignity
of the voices of people impacted by
injustice through curriculum, oral
history book series and education
programs. (www.voiceofwitness.org)
Educate in Resistance: The
Autonomous Zapatista Schools by
Angélica Rico (https://roarmag.org/
essays/zapatista-autonomous-educationchiapas/)
Contesting Zapata: Differing Meanings
of the Mexican National Idea by Patrick
Hiller (http://www.japss.org/upload/8hillercontestingzapata.pdf)

ry/ Ekta Parishad

Photo Credit: Aneesh Thillenke
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Photo Credit:ANSH Happine
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CORE COMPETENCIES FOR CRITICAL PEACE EDUCATORS AND LEARNERS
Core Competency

Possible Educational Activities and Approaches

Critical thinking and analysis

• Critical Media Literacy
• Analyzing the roots and current impact of forces of domination
• Interrogating identity and unequal forms citizenship

Empathy and solidarity

• Cultivating an understanding of the psychological and emotional impacts
of violence
• Viewing injustices facing others as limits on the freedom of all
• Identifying actions and approaches that can bring awareness to local and
global inequalities

Individual and coalitional

• Facilitating situational analyses and decision making that can lead to

agency

informed action
• Emphasizing creating ‘power with’ (not ‘power over’) others in collective
action processes
• Resisting forces of silencing and apathy in order to act for the larger
social good

Participatory and democratic

• Engagement in local issues of justice and ability to link them to global

engagement

trends and realities
• Attention to global processes that privilege some and marginalize many
• Understanding examples of ‘little d’ democracy that involve people power, movement building, and community engagement

Education and communication

• Developing fluency in various forms of conveying key ideas to diverse

strategies

audiences (e.g. formal, non-formal, and community education)
• Knowledge of diverse pedagogical approaches including film, popular
education, narrative/testimonial, multimedia, oral history, etc.
• Utilizing storytelling, multiple perspectives, and primary sources in the
creation of pedagogical tools

Conflict transformation skills

• Exploring the roots of violence to understand ways to mitigate individual
and group conflict
• Understanding how diverse individuals and communities approach conflict, dialogue, and peacemaking
• Examining and attending to the historical roots, material conditions, and
power relations of entrenched conflicts in educational intervention

Ongoing reflective practice

• Journal writing, autobiography, examining the roots of one’s own identity
(racial, gender, sexual orientation, religion, class, etc.), self in relation to others
• Creating communities of practice that offer collective forms of feedback
and thinking
• Ability to link self to collective, family to community, and analyze sources of rupture and tension holistically

*Table adapted from ‘Pedagogies of resistance’ and critical peace education praxis by Monisha Bajaj (2015).
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‘Purveyance of Hope’: Climate
Change, Militarism, and Peace
Education

Source | Randall Amster (2014) Teaching to the test: climate change, militarism, and the pedagogy of hopefulness, Journal of Peace Education, 11:3, 267-278, DOI:
10.1080/17400201.2014.954362.

Key
words
climate change

environment
militarism
peace education

Over the last 20 years, public education systems have suffered budget
cuts, regimented curriculum, high-stakes standardized testing and cuts
to teaching and administrative staff. Standardized testing and evaluation,
often known as “teaching to the test” have substituted the critical thinking
and holistic practices of education that are crucial to civic engagement and
real-world problem solving needed to address the challenging social and
environmental issues we face today.
Peace education operates on the bridge between theory and action, working to connect the experiences of the class room to real-problems to find
real-world solutions. In this article, the author encourages his readers by
suggesting “as a field already accustomed to addressing difficult issues in
proactive ways, peace education has the virtue of being unafraid to wade
into even the thorniest matters”.
The author discusses how peace educators at all levels can help address
today’s important social and environmental issues by creating a sense of
‘grounded optimism’ that will help address these issues at both an individual level and as a society. Peace educators in particular are already
concerned with society’s most pressing issues and in many ways inclined
toward the type of systemic thinking and analysis needed to a) draw the
connections between challenges of climate change and militarism, while
b) using their tools as educators to promote constructive engagement with
these issues.
The author suggests peace is an essential component of a sustainable society. As such, the central aim of peace education should be to understand
the causes of conflict and violence, and ultimately encourage the development of sustainable alternatives to the world’s great challenges-especially the entrenched nature of militarism and the growing global threat of
climate change.

12
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The author provides examples that address these social and ecological
issues in his own peace education work and suggests further theories,
practices and visions that educators might build on.
What connects his examples of peace education are not only the topics
being discussed, but more importantly the methods used by the educator.
“Peace educators have long made the connection between what we teach
and how we teach it, indicating that the processes utilized are in and of
themselves part of the substance of any course”, suggests the author. In
contemplating pressing social and ecological issues, peace education draws
attention to the fact that human-human and human-environment conflicts
are related, and that peace and sustainability are mutually essential as a
way around these conflicts.
Considering the weighty topics in today’s classrooms and in the media, optimism and holistic approaches to educational practices may be the needed push to keep students and peaceworkers on the right track. Although
it is not always easy, peace educators learn to mediate the negativity and
hopelessness we all face and turn it into opportunities for dialogue and
constructive transformation.

Source: pixabay.com
bution required
and commercial use. No attri
CC0 License. Free for personal
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CONTEMPORARY
RELEVANCE
Although this analysis is especially relevant to the United States’
educational system the educational challenges discussed are
increasingly applicable to a global audience, especially in western
styles of education that often exchange academic practices and
standardization to mirror trends of global social and economic markets.
In the face of widespread budget cuts, regimented curriculum,
standardized testing and cuts to teaching and administrative staff;
peace education practices are more important than ever in order to
boost civic engagement to encourage real-world problem solving
needed to confront the challenging social and environmental issues we
face today.

TALKING POINTS
E

Peace educators connect what they teach to how they teach,
indicating the methods used are in and of themselves part of the
substance of peace education.

E

As a field already accustomed to addressing difficult issues in
proactive ways, peace education is capable of addressing even the
most contracted problems.

E

Peace educators at all levels can help address contemporary
important social and environmental issues by creating a sense of
‘grounded optimism’.

PRACTICAL
IMPLICATIONS
Methods and pedagogy from peace education have proven to be
effective in engaging students in meaningful, productive conversations
addressing challenging topics. The holistic approach of peace
education practices provides students and educators with a platform to
construct actionable steps to address todays’ biggest problems.
Test scores in many western countries, especially the United States,
are on the decline. Peace education can offer the benefits of holistic
education and practical relevance to today’s pressing issues, providing
a kickstart to slumping academic performance.
14
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Source: unsplash.com
bution required
and commercial use. No attri
CC0 License. Free for personal

Continued Reading:
Preparing Reflective Practitioners by
Zeena Zakharia
(http://www.ineesite.org/en/discuss/
preparing-reflective-practitioners)
Peace Education: Source of National
Unity and Global Harmony by Charles
Mercieca
(https://www.transcend.org/tms/2011/06/
peace-education-source-of-nationalunity-and-global-harmony/)
We Can’t Bomb our Wat to Better
Schools by Rivera Sun
(http://www.peacevoice.info/2016/07/31/
we-cant-bomb-our-way-to-betterschools/)
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Quality as Critique:
Promoting Critical Reflection
During Encounter Programs
Source | Karen Ross (2015) Quality as critique: promoting critical reflection among youth in structured encounter programs,
Journal of Peace Education, 12:2, 117-137, DOI: 10.1080/17400201.2014.979400

Key
words
peace education

Israel/Palestine
critical reflection
encounter programs

Peace education, in theory and practice, adapts to the context in which it is
practiced. In conflict areas, peace education often aims to foster tolerance
and understanding of the many perspectives and narratives that are in play.
These programs that bring together people from conflicting groups are
often called encounter programs. In ‘conflict-free’ areas, peace education
often works to challenge systems of oppression or injustice and provides
holistic approaches to analyze these issues.
In this article, the notion of ‘quality’ encounter programs in Israel is exam-

Continued Reading:
The Responsibility to Protect
(http://www.un.org/en/preventgenocide/
adviser/responsibility.shtml)

16

ined by comparing two programs bringing together Palestinian and Jewish
youth, providing an opportunity to legitimize the story of ‘the other’ and reflect on the collective in-group narratives. The author focuses his analysis
on Peace Child Israel and Sadaka Reut, two long-standing peace education
programs located in Israel that act as a lens for measuring the quality and

Fulfilling our collective responsibility:
international assistance and the
responsibility to protect by UN
Secretary-General Ban Ki-moon (http://
responsibilitytoprotect.org/N1446379.pdf)

successful implementation of encounter-focused peace education in con-

The Responsibility to Protect. Report
of the International Commission on
Intervention and State Sovereignty
(http://www.un.org/en/ga/search/view_
doc.asp?symbol=A/68/947&referer=/
english/&Lang=E)

focuses on educating on democratic values, tolerance and mutual respect.

In the Aftermath of Libya: A Chance
to Define “Responsibility to Protect”
by Paul Mutter (http://fpif.org/in_the_
aftermath_of_libya_a_chance_to_define_
responsibility_to_protect/)

of ‘the other’. Based on interviews with program participants, the author

Syria, Libya, and the Responsibility to
Protect by Andrew Kydd
(https://politicalviolenceataglance.
org/2012/06/28/syria-libya-and-theresponsibility-to-protect/)

One defining factor of a quality encounter program was the program’s abil-

flict zones. The Sadaka Reut program provides a space for “civic, political,
and social discussions about the conflict and Jewish/Arab relations, and encourages social involvement and the importance of assuming responsibility
for one’s social and political environment”. The Peace Child Israel program

Most often, encounter programs hope that by bringing together two groups
from conflicting parties of a conflict, dialogue and storytelling can help
bring awareness to similarities between groups and broaden the understanding the respective history, social and political narratives and views
identifies factors based on the degree to which the program is able to encourage participants to turn a critical eye on their in-group narrative and
socio-political environment.

ity to help participants learn to ask critical questions about their environment, and equally important, continue this critique after the program ended.
Of the 30 participants in the Peace Child Israel program, 30% of them continued their involvement in social change advocacy either through interaction
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with their families, friends or sociopolitical events. Conversely, 65% of the
45 participants in the Sadaka Reut program displayed ongoing involvement
in social activities aimed at changing Israel’s sociopolitical environment.
They credited their activism to the initial exposure to sociopolitical issues
and the knowledge and skills provided by the Sadaka Reut program.
Although the two encounter programs differed in approach, the more important take-away between analyzing these two programs is the importance
of implementing peace education that focuses on intergroup encounters
and providing opportunities for participants to critically examine the role
of their group within the conflict, especially among members of dominant
groups in society. In doing so, peace education can initiate critical interaction and dialogue between conflict participants and encourage them to

Contact theory
suggests that under
certain conditions,
contact between
individuals of different
social groups (e.g.
majorities/minorities
or conflicting parties)
is one of the most
effective approaches to
reduce prejudices.

challenge the status-quo.

Photo Credit: Julia Chaitin/
www.othervoice.org

Other Voice

Signing the pledge to erase
racism from the streets, from our
hearts. Pledging to live together
as equals.
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CONTEMPORARY
RELEVANCE
Many conflicts are prolonged due to the entrenched beliefs and judgements that
groups have for one another. Encounter programs, often based on so-called
contact theory, have proven to be successful in bringing together participants
from conflicting groups to challenge their beliefs of ‘the other’, discuss the
origins of such beliefs and create areas of commonality and transformation.
Many of today’s violent conflicts stem from waring groups from the same
country or region. If brought together under a similar encounter format, past
results have shown that discussing the goals, motives and beliefs behind violent
conflict can improve the view of ‘the other’ and contribute towards a path of
reconciliation alongside other measures of constructive conflict transformation.

TALKING POINTS
E

Quality peace education programs should help participants identify existing
inequalities and provide them with the tools and encouragement to address
these issues once the program has ended.

E

Quality encounter programs help participants critically question their
environment during and after the program.

E

Dominant groups of society have a greater opportunity to examine their role in a
conflict and how their beliefs and action affects the more marginalized groups.

E

Quality encounter programs increase the likelihood of participants to
become advocates for social change.

PRACTICAL
IMPLICATIONS
Although peace education programs are important in addressing conflict and
empowering social change, programs should not only focus on creating awareness
Workshop on UN resolution 1325
of sociopolitical26problems,
butMalha:
also provide
the tools
andDayencouragement
september 2012.
Women attend
the Open
Workshop
on the UN Security
1325
on Women,
Peacemovement
and
to convert that awareness
into Council
action.Resolution
Research
studying
social
Security
in Malha,
North Darfur,
UNAMID
Gender
Unit.
participation shows
that
awareness
is onlyorganized
part ofbythe
process
of challenging
systems of inequality.
Evidence shows that before committing to action, people
This resolution reaffirms the important role of women in the
must be convinced
not
that theyofhave
thepeace
power
to effect change, but also
preventiononly
and resolution
conflicts,
negotiations,
peace-building,
peacekeeping,
humanitarian
response
in This is especially
that there is something that needs to be changed in the firstand
place.
post-conflict reconstruction and stresses the importance of their
important when considering members of dominant groups, who are often more
equal participation and full involvement in all efforts for the mainunaware of underlining
structural problems (see: Sharon Erickson Nepstad,
tenance and promotion of peace and security.
1997. The Process of Cognitive Liberation: Cultural Synapses, Links, and Frame
Contradictions in the US-Central America Peace Movement).
18
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The fence of good neighbors. Israel/Palestine

Photo Credit: Julia Chaitin/
www.othervoice.org

Other Voice

Continued Reading:
Sadaka Reut Encounter Program (www.
reutsadaka.org)
Peace Child Israel Encounter Program
(http://www.mideastweb.org/peacechild/
about.html)
Breaking the Cycle: How to Build
Sustainable Peace Using Contact
Theory by Thomas Etzel
(http://www.peacevoice.info/2015/09/03/
breaking-the-cycle-how-to-buildsustainable-peace-using-the-contact-theory/)
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Interrupting Generational Cycles of
Violence Through Historical Memory
Source | Duckworth, C. L. (2015), History, Memory, and Peace Education: History's Hardest Questions in the Classroom. Peace Change, 40: 167–193.

Key
words
Peace education

oral histories
futures visioning
conflict transformation

In this article, the author provides a concept of interrupting cycles of
violence spreading across generations by connecting collective/historical
memory to peace education. She specifically suggests incorporating “oral
histories” and “futures visioning” into classrooms and the communities beyond to make peace education more socially relevant. This is of particular
relevance because violent and seemingly unresolvable conflicts are often
characterized by historical memory and hard to transform. Most notably,
existing power interests typically produce a specific narrative of the conflict while delegitimizing another. The former narrative then becomes the
official one, the state narrative, the national narrative. Within such narratives, power elites remain in power and marginalized groups are led to
accept and believe in their inferiority.
Oral histories are personal recollections of events, their causes and their

Continued Reading:
Global Campaign for Peace Education
(http://www.peace-ed-campaign.org/)

effects derive from the perspective of one or more individuals. The focus

Zinn, Howard. 1980. A People’s History
of the United States: 1492-Present.
New. New York: HarperCollins.

ries can recover lost or suppressed collective memories of mass trauma and

Voices of a People’s History
(https://peopleshistory.us/)

ing a peaceful future. In futures visioning, a community is viewed within

Hiller, Patrick T., and Paloma Ayala
Vela. 2013. “The Journey to Conflict
Resolver: Peace-Scapes.” In Conflict
Transformation: Essays on Methods
of Nonviolence, edited by Rhea
A. DuMont, Tom H. Hastings, and
Emiko Noma, 152–66. Jefferson, NC:
McFarland.
Syria, Five Years On: Building Peace
in the Midst of War by Harrier Lamb
(http://www.peace-ed-campaign.org/syriafive-years-building-peace-midst-war/)

of oral histories lies in personal recollections of events, their causes and
their effects from the perspective of one or more individuals. These histooften do not make it into the dominant and written official history. Oral
history can help tell ‘the Other’s’ stories and is an initial step of co-creata 200-year present which allows for an increased consciousness of future
consequences of present actions. Central to the concept is a focus on what
we want to see in the future, imagining the future and the steps it takes to
get there. Narratives of war and violence can be challenged by co-creating
narratives of a peaceful future.
Schools and school systems are [often] instruments of the state used to
build collective identities, in particular national identities. Therefore,
peace education is crucial and, as the author suggests, classrooms need to
be reclaimed for critical dialog. Critical dialog on the treatment of native
Americans, colonial legacies, nonviolent social change, or encountering
‘the Other’ is a necessary element to interrupt historical cycles of conflict
and creates more conscious and critical citizens.

20
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Most often, community structures, conflicts, and tensions are reflected
within its schools. By using the classroom, but also involving the communities with oral histories and futures visioning, conflicts – whether they
are visible or not – can be transformed. Schools then can create space for
community peacebuilding, or as the author envisions, schools become
community centers.
To be sure, the author recognizes that peace education does not take place
in a social vacuum. In other words, peace education alone cannot transform violent and ongoing conflicts by flicking a magical switch. Structural changes such as economic development, political participation, good
governance, and employment opportunities are essential. Peace education,
however, can create a conducive foundation for these measures and improve their chance of success.
In addition to suggesting that teachers, youth development workers, educational leaders, teacher trainers and curriculum designers integrate the
techniques of futures visioning and oral histories into curricula, the author

Collective Memory is
the socially constructed
memory held by any kind
of social group. Within
larger societies, groups
within hold their own
collective memories.
Multiple collective
memories can be drivers
of conflict and uphold
injustice, but also offer
opportunities for healing
and violence prevention.

provides recommendations for these groups to make the measures more
successful: involve parents and colleagues; examine own biases; enforce
safe space for all students; and allow for all views to be represented.

Photo Credit: Kai Frithjof Brand-Jacobsen
R
Director, Department of Peace Operations – PATRI

Iraq: Birth of a Citizens' Peace Movement & Peace Process
Days spent with extraordinary people who now feel like family. Through
the pain and suffering, anger, hurt and deep sadness, to a place of commitment, inspiration, hope,joy, dedication, passion....and love. People citizens - who won't sit back through the challenges and destruction facing
their country,families and people -and their own lives - but who are rising,
who are making a choice, who are choosing to do all they can, together,
not to build an activity, not to be an NGO or apply to a donor for funding,
but to be a movement, to be citizens,human beings, and take control of
their lives and do what they can for peace in Iraq and the region,and to
create the future they have a right to live in.
(Kai Frithjof Brand-Jacobsen)
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CONTEMPORARY
RELEVANCE
Current social conflict is often tied to historical narratives. This article
makes a compelling case to challenge historical memory such as
justification of violence during conflict, blaming of the enemy group,
dehumanizing, and demonizing. Futures visioning and oral histories in
peace education provide opportunities to re-humanize “the other” and
acknowledge collective complicity in violence. Societies as a whole
will be able to better respond to conflict challenges. Peace education,
as described in this article, becomes a political act in that forms of
violence accepted by state/political narratives are challenged directly.

TALKING POINTS
E

Peace education can challenge historical narratives which justify and
normalize past and present forms of oppression and violence.

E

Oral histories and futures visioning make peace education more
socially relevant beyond the classrooms.

E

Futures visioning and oral histories in peace education provide
opportunities to re-humanize “the other” and acknowledge collective
complicity in violence.

Photo Credit: Kai Frithjof Brand-Jacobsen
R
Director, Department of Peace Operations – PATRI

These pictures were taken in Iraq in June 2015.
They begin with a workshop of the Citizens' Peace
Movement in Iraq. Participants came from different
religious and ethnic groups. Human beings. Many
of them displaced from the violence and war in Iraq.

PRACTICAL
IMPLICATIONS

All of them affected by it. All of them making the
choice to get involved and build a movement within
their communities and nationally to end the war.
These are true heroes.
The workshop itself was a 'deep dive' in peacebuilding in the midst of war: in addressing our own /

Text books and education systems in conflict and post-conflict
environments (Israel-Palestine, India-Pakistan, Cyprus) contain histories
that are part of the official record. Such one-sided perspectives are
not only incomplete; they can also contribute to transgenerational
trauma of groups. This research offers opportunities and ideas as
to how socially relevant peace education techniques can challenge
the manipulation by states that certain versions of history are told,
and others are not. This broadens peace education practice, taking
it beyond classrooms into the realm of social and political conflict
transformation. Schools as community centers offer tremendous
opportunities in conflict and post-conflict environments.
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personal experiences with war, sexual violence and
displacement; in doing healing, trauma recovery
and self-care; in identifying and mapping conflict
dynamics and key conflict and violence issues; in
exercises and simulations of working as peace teams
to address the deepest, most difficult issues - including addressing sectarian violence, working with and
supporting survivors of sexual violence, supporting
families who've had loved ones killed, and engaging
members of ISIS/Daesh; mediation and peace
team practice sessions; creation and planning of the
Citizens' Peace Movement of Iraq, and much, much,
much more.
(Kai Frithjof Brand-Jacobsen, Workshop Facilitator)
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Continued Reading:
Preparing Reflective Practitioners by
Zeena Zakharia
(http://www.ineesite.org/en/discuss/
preparing-reflective-practitioners)
Peace Education: Source of National
Unity and Global Harmony by Charles
Mercieca
(https://www.transcend.org/tms/2011/06/
peace-education-source-of-nationalunity-and-global-harmony/)
We Can’t Bomb our Wat to Better
Schools by Rivera Sun
(http://www.peacevoice.info/2016/07/31/
we-cant-bomb-our-way-to-betterschools/)
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Everyday Peace, Peace Pedagogy and
the Big Social Picture
Source | Dutta, Urmitapa, Andrea Kashimana Andzenge, and Kayla Walkling. 2016. “The Everyday Peace Project: An Innovative Approach to Peace Pedagogy.”
Journal of Peace Education 13 (1): 79–104.

Key
words
Everyday peace

everyday violence
structural violence
peace education

In this article, the authors discuss the concept of ‘everyday peace’ as a
peace education framework. Co-created with the study participants, everyday peace is based on values and on the individual and structural levels.
The research connects peace education to everyday violence in people’s
lives. As such, it becomes an important vehicle to move beyond limited understandings of direct, physical violence, to include societal norms
and structures which can be violent. If these structures are violent, one
can point to negative peace. In positive peace, social and political equity,
access to quality health care, access to economic opportunities, freedom of
expression without fear and equal opportunity for development are among
the key factors.

Continued Reading:
Pillars of Peace. Understanding
the key attitudes and institutions
that underpin peaceful societies by
Institute for Economics and Peace
(http://www.visionofhumanity.org/sites/
default/files/Pillars%20of%20Peace%20
Report%20IEP.pdf)
United Nations Cultures of Peace and
Nonviolence (http://en.unesco.org/
cultureofpeace/)
Everyday Peace Indicators
(http://everydaypeaceindicators.org/; not
connected to the examined article, but
nonetheless relevant as a community
based measure of peace)
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The everyday peace framework contains positive peace, human rights,
conflict transformation and critical peace education. It is a concept that is
actively created, not passively handed down. Positive peace is sought on the
local level while at the same time embedded in global and transnational dynamics. Everyday peace is dynamic and changing, in that different communities might develop a different understanding of what it entails. Members
of different groups develop and negotiate the meanings of everyday peace.
The study was an explorative qualitative study with students in a peace
course working in so-called peace labs. Within the peace labs, participatory
action research was employed. This means that students become the key
stakeholders of developing their shared meaning of everyday peace. This
approach placed students in a unique position as co-researchers, but also
as research subjects. Data was collected by students in an online wiki page.
They generated their own topics, shared their perspectives and respective

Scheper-Hughes, Nancy. 1992. Death
without Weeping: The Violence of
Everyday Life in Brazil. Berkeley:
University of California Press.

understandings of violence and peace and co-developed pathways toward

The Clock Didn't Start With the Riots by
Ta-Nehisi Coates
(http://www.theatlantic.com/politics/
archive/2015/04/ta-nehisi-coates-johnshopkins-baltimore/391904/)

were able to examine what the often invisible everyday violence looked

what they understood as every day.
This research methodology was key to developing everyday peace. Students
like in their lives, recognize their own role in those structures and their
own role in becoming everyday peace advocates. This was only possible
because the concept of everyday peace was not imposed on, but construct-
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ed by the students. In the peace

(4) Everyday peace connects the

labs, students examined how to get

local to the global

from everyday violence to everyday

(5) Everyday peace emphasizes cul-

peace, how to communicate across

tures of peace

cultures in everyday peace, every-

(6) Everyday peace is a collaborative

day peace and local community

concept and is made stronger through

violence, and they created a forum

the process of co-development

responding to a violent event in the

(7) Everyday peace relies on critical

greater community.

engagement such as active listening,
engaging in dialog, creating space

After the course, the researchers

for diverse ideas, and confronting

conducted a so-called inductive

taken-for-granted assumptions.

thematic analysis. In this process,
categories and themes of the everyday peace concept developed by the
students in the course were developed. This approach allowed for a
rich thematic discussion.
Seven key themes were discovered:
(1) Everyday peace is a value based
practice (e.g. social justice, equality, diversity and empathy on the
individual, community, national and
global level)
(2) Everyday peace is multi-layered
and contains individual and systemic parts
(3) Everyday peace requires compassion

Everyday violence
is found in the many
forms of structural
and institutional
systems that affect
primarily the poor
and disenfranchised,
as it is made routine
in their everyday life
experiences.

Qualitative Research is
a social science research
methodology where the
social world is seen as
having multiple realities
which can be described
and interpreted. Deep
meaning for social
and cultural processes
is created in this
methodology through
many methods of
inquiry, such as in-depth
interviews or immersed
fieldwork with the
studied population.

Photo Credit: Benedikt Hielscher
http://www.globalyouthrising.org/wp/

Time to reflect – 4 days ago we wrapped up the International Youth Peace Forum: Global Youth Rising 2016.
10 very intense days during which we brought together folks from 29 countries from Asia, Europe, the Middle East
and North Africa, and the Americas.
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CONTEMPORARY
RELEVANCE
Popular and mainstream understandings of conflict focus on direct,
physical violence. In that view, violence prevention only addresses
the tip of the iceberg – manifest conflict and violence. The everyday
peace concept, as outlined in this article, integrates understandings
of everyday violence by those who experience it. These
understandings are crucial to avoid destructive conflict patterns where
dehumanization, demonizing, and polarization take place. In fact,
the study participants used the everyday peace approach to respond
to the Boston Marathon Bombings which took place in their larger
community during their course work. It was a perfect application of
the everyday peace principles where community members were able
to process violent events in a safe space and determine their role as
peace advocates.

TALKING POINTS
E

Everyday peace connects individual understandings of peace to
global structures.

E

Everyday peace encourages co-creation and collaboration of
participants.

E

Everyday peace moves beyond limited understandings of direct
violence to include forms of everyday violence.

PRACTICAL
IMPLICATIONS
Everyday peace, by way of how the concept is developed, is by nature
a practical concept. It takes away pre-defined and often contested
notions of what peace is. It is created within a given community and
takes its context into consideration and negotiated by the community
members. As such, it becomes stronger and more applicable to the host
community since the specific historical, cultural, political, economic,
religious or ethnic context is taken into account. Peace is made local
and meaningful, it includes a shared vision for those practicing and
advocating for everyday peace, and the individual and community role
in the larger context is examined.
26
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Photo Credit: Kai Frithjof Brand-Jacobsen
R
Director, Department of Peace Operations – PATRI
http://www.globalyouthrising.org/wp/

Continued Reading:
Preparing Reflective Practitioners by
Zeena Zakharia
(http://www.ineesite.org/en/discuss/
preparing-reflective-practitioners)
Peace Education: Source of National
Unity and Global Harmony by Charles
Mercieca
(https://www.transcend.org/tms/2011/06/
peace-education-source-of-nationalunity-and-global-harmony/)
We Can’t Bomb our Wat to Better
Schools by Rivera Sun
(http://www.peacevoice.info/2016/07/31/
we-cant-bomb-our-way-to-betterschools/)
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TESTIMONIALS
This Magazine is where the academic field and the practitioners meet. It is the ideal
source for the Talkers, the Writers and the Doers who need to inform and educate
themselves about the fast growing field of Peace Science for War Prevention Initiatives!
John W. McDonald
U.S. Ambassador, ret.
Chairman and CEO, Institute for Multi-Track Diplomacy

As a longtime peace activist, I’ve grown weary of the mainstream perception that
“peace is for dreamers.” That’s why the Peace Science Digest is such as useful tool; it
gives me easy access to the data and the science to make the case for peacebuilding
and war prevention as both practical and possible. This is a wonderful new resource for
all who seek peaceful solutions in the real world.
Kelly Campbell
Executive Director, Oregon Physicians for Social Responsibility Co-founder,
9/11 Families for Peaceful Tomorrows

The Peace Science Digest is the right approach to an ever-present challenge: how do
you get cutting-edge peace research that is often hidden in hard-to-access academic
journals into the hands of a broader audience? With its attractive on-line format, easy
to digest graphics and useful short summaries, the Peace Science Digest is a critically
important tool for anyone who cares about peace – as well as a delight to read.”
Aubrey Fox
Executive Director, Institute for Economics and Peace

The field of peace science has long suffered from a needless disconnect between
current scholarship and relevant practice. The Peace Science Digest serves as a
vital bridge. By regularly communicating cutting-edge peace research to a general
audience, this publication promises to advance contemporary practice of peace and
nonviolent action. I don’t know of any other outlet that has developed such an efficient
forum for distilling the key insights from the latest scholarly innovations for anyone
who wants to know more about this crucial subject. I won’t miss an issue.
Erica Chenoweth
Professor & Associate Dean for Research at the Josef Korbel School of
International Studies at the University of Denver

Peace Science Digest is a valuable tool for translating scholarly research into practical
conclusions in support of evidence-based approaches to preventing armed conflict.
David Cortright
Director of Policy Studies at the Kroc Institute of International Peace Studies at the
University of Notre Dame

How many times are we asked about the effectiveness of alternatives to violent
conflict? Reading Peace Science Digest offers a quick read on some of the best research
focused on that important question. It offers talking points and summarizes practical
implications. Readers are provided with clear, accessible explanations of theories and
key concepts. It is a valuable resource for policy-makers, activists and scholars. It is a
major step in filling the gap between research findings and application.
Joseph Bock
International Conflict Management Program Associate Professor of International Conflict
Management, Kennesaw State University

"We must welcome the expansion of peace awareness into any and every area
of our lives, in most of which it must supplant the domination of war and violence
long established there. The long-overdue and much appreciated Digest is filling an
important niche in that 'peace invasion.' No longer will anyone be able to deny that
peace is a science that can be studied and practiced."
Michael Nagler
Founder of the Metta Center for Nonviolence
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RECOMMENDED SOURCES OF PEACE JOURNALISM
AND ANALYSIS:

PEACEVOICE

PEACE POLICY

A peace and justice op-ed distribution
service and an extensive library of ready-to-publish commentary and op-eds written by peace
professionals, focusing on changing the U.S.
national conversation about the possibilities of
peace and justice and the destructive cycle of war
and injustice. PeaceVoice operates on the belief
that presenting academically informed opinions
that promote peace and nonviolent conflict resolution provides the public one of the best, and
most absent, deterrents to war and injustice.

TRANSCEND
MEDIA SERVICE
A nonprofit peace network specializing
in exclusive analysis, research and policy commentary on local and global affairs. Topic areas
include political, economic and social issues; as
well as global insight on nonviolence, activism
conflict resolution and mediation.

A product of the University of Notre
Dame’s Kroc Institute for Peace Studies,
providing research-based insight, commentary,
and solutions to the global challenge of violent
conflict. Contributions include writing from
scholars and practitioners working to understand the causes of violent conflict and seeking
effective solutions and alternatives war and the
use of force.

OTHER WORDS
Distributor of no-cost commentary, opeds, columns and cartoons focused on empowering readers to become more engaged in issues
of local and global peace, justice, democracy,
economy and the environment.

FOREIGN POLICY
IN FOCUS

POLITICAL VIOLENCE
@ A GLANCE

A “Think Tank Without Walls” connecting the research and action of 600+ scholars,
advocates, and activists providing timely analysis
of U.S. foreign policy and international affairs,
and recommends policy alternatives seeking
to make the United States a more responsible
global partner.

Political Violence @ a Glance answers
questions on the most pressing problems related
to violence and protest in the world’s conflict
zones. Analysis comes from a distinguished team
of experts from some of America’s top universities. The goal is to anticipate the questions
you have about violence happening around the
world and to offer you simple, straight-forward
analysis before anyone else does. No jargon. No
lingo. Just insightful content.

SEE MORE ISSUES AT:

COMMUNICATION.WARPREVENTIONINITIATIVE.ORG
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The Peace Science Digest is a project of the War Prevention Initiative

OUR VISION
OUR MISSION
OUR CORE
VALUES

Our vision is a world beyond war by 2030 and humanity united by a global system of peace with justice.
Our mission is to advance the Global Peace System by supporting, developing and collaborating with
peacebuilding efforts in all sectors of society.
Nonviolence – We promote strategic and principled nonviolent solutions over any kind of armed conflict.
Empathy – We view social problems through the eyes of others and respectfully communicate with each
other in the pursuit of mutual understanding.
Planetary loyalty – We consider ourselves global citizens, living in harmony with humanity and nature.
Moral imagination – We strive for a moral perception of the world in that we: (1) imagine people in a web
of relationships including their enemies; (2) foster the understanding of others as an opportunity rather
than a threat; (3) pursue the creative process as the wellspring that feeds the building of peace; and (4) risk
stepping into the unknown landscape beyond violence

AREAS OF FOCUS

WE SUPPORT

Support Rotary International’s focus on peace by aiding the Rotarian Action Group for Peace with human,
logistical and content-related resources.
Support development of effective strategies to convince Americans that the United States should not
promote war, militarism or weapons proliferation, but rather embrace conflict resolution practices that
have been shown to prevent, shorten, and eliminate war as viable alternatives to local, regional and global
conflicts.
Support building grassroots social movements seeking a world beyond war.

WE EDUCATE

Actively contribute to peace science and public scholarship on war prevention issues.
Share information and resources with multiple constituencies in an understandable manner.
Provide evidence-based information on peace and conflict issues with immediately potential doable
policy advice to public policy makers.
Advance the understanding and growth of the Global Peace System.

WE ENGAGE

Convene national and international experts in ongoing constructive dialog on war prevention issues via
our Parkdale Peace Gatherings.
Connect likely and unlikely allies to create new opportunities.
Participate in peacebuilding networks and membership organizations.

UNDERLYING
ASSUMPTIONS

We are at a stage in human history where we can say with confidence that there are better and more
effective alternatives to war and violence.
A Global Peace System is evolving.
Poverty, employment, energy, education, the environment and other social and natural factors are interconnected in peacebuilding.
Peace Science and Peace Education provide a path to a more just and peaceful world.
Multi-track diplomacy offers a sectoral framework for creating peacebuilding opportunities
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